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In this annotated bibliography, articles and reports 
of studies on the subject of beginning teacher induction are cited. 
Covering the topic from different perspectives, these writings 
address the general purposes of induction programs and, in some 
cases, describe how a specific program meets these needs. Some of the 
articles provide information on the roles and contributions from 
local school levels, university and teacher education programs, and 
state or intermediate state agencies. Also included are discussions 
on such salient features of teacher induction programs as mentors and 
supporting school staff. Suggestions are made in some of the articles 
on how to develop, implement, and evaluate new induction programs. 
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Ashburn, Elizabeth A. 1987. Current developments In teacher induction 
programs Action In TMcher RAication, 8 (Winter): 41-44. 
This article, the first In Action in Tgachcr Education - a recent 

thematic Iswe on teacher Induction, provides an overview of the Induction 

scene from the need for Induction programs, to sources for existing 

Induction programs, to the need for ccjparatlve analysis of different types 

of programs. Written by Director of the ERIC Clearinghouse of Teacher 

Education, this article provides a quick overview and useful starting point 

for further Inquiry at>out teacher induction. 

Barnes, Susan. 1987. Assessment issues In Initial year of teaching 

programs. In The first year of teaching: Background paogrfl and a 
proooaal , ed. Gary A. Griffin and Suzzane Millies, 115-127. Chicago: 
University of Illinois-Chicago. 

Barnes addresses the thorny problem of combining support for and 
evaluation of t)eginnlng teachers. The purpose of her paper is to address 
selected issues related to the assessment of beginning teachers as a 
component of an induction program. Her perspective is one of an assessment 
system operating within the Induction program within the political, 
educational, and social systems in a school system, not in isolation. From 
this perspective Barnes discusses policy, technical and Implementation 
issues encountered in developing an assessment system. The paper includes a 
brief discussion of the relationship of the assessment system to preservice 
and inservice training. 
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Burke, Pettr wd Ellen Elm Notar* 1936* The school and the university: 

BrldgllVtht gap In teacher induction. Action in Teacher Education . 7 
(Wlnter>f 11-16. 

This article outlines the role of the university in an Induction 
program, along with factions In the University and the school culture which 
both support and thwart program development. Burke and Notar explore issues 
In the development of a collaborative teacher induction program; and 
consider rewards for assisting beginning teachers. 



Carter, Kathy and Virginia Richardson Koehler. 1987. The process and 
content of Initial year of teaching programs. In The first v^ar of 
teaching: Background paperg and a propogal. ed. Gary A. Griffin and 
Suzzane Hlllles, 91-104. Chicago: University of 11 1 laols-Chlcago. 
This paper proposes content and processes for Initial year of teacher 

programs. Carter and Richardson develop the general goals of a beginning 

teacher program by describing the ways In which beginning teachers differ 

from both preservlce and experienced teachers In terms of knowledge, skill, 

attitudes, cognitive processes, and their needs In these areas. They lay 

out a foundation for sucn a program based on a conception of teaching, of 

.knowledge needs of beginning teachers, and of the learnlng-to-teach process. 

The authors suggest that the development and use of a case literature holds 

particular promise for meeting particular objectives proposed for Initial 

year of teaching programs. 



Eddy, Elizabeth M. 1969. Becoming a teacher: The paflaaoe to profegflionai 
aiA^* New York: Teachers College Press. 

This classic and still informative book examines the profeisional 
development of twenty-two first year teachers in inner city elementary and 
Junior high schools. Using weekly tape recorded sessions as a data base, 
Eddy was able to study classroom events, the experiences of these new 
teachers, their satisfactions, problems, and changing perceptions. The 



ERIC 



4 



3 

purpose of tht study Is "to provide a greater understanding of the social 
relationships vlthln the school which deeply affect new teachers and their 
teaching performance and which must be taken into account if teacher 
education and recruitment is to become more meaningful for those who teach 
in slum areas' (p. 7>« 

Eddy uses the anthropological concept of social transition to explore 
hw beginning teachers learn the responsibilities and activities appropriate 
to their new role. She also uses the concept of rites of passage to 
examine the experience of beginning teachers as they separate from their 
secure home and college existence* their tranrition from student to teacher, 
and their eventual Incorporation as a teacher in a particular school 
setting. She carefully considers the roles played by adninistrators, other 
teachers, students and their parents in shaping the new teachers 
professional self -expectations. 

BectMlna a Teacher is one of the few publications to date that not only 
chronicles the experiences of the beginning teacher, but also offers 
discipline-based explanations for why and how those experiences occurred. 
Those responsible for planning induction of new teachers will find much of 
value in this book, particularly for beginning to teach in urban settings. 

Brooks, Douglas M. ed. 1987. Teacher induction: A nw bgginnina . Reston, 
VA: Association of Teacher Educators. 

This monograph is a collection of papers which reports the results of 
two years of inquiry by members of the Association of Teacher Educators 
National Connission on the Induction Process. It provides the most 
up-to-date report available of induction programs and activities currently 
in progress in local school systenid across the country: state induction 
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progr^ ^lidi have been Implentented or which are now being piloted; the 
status of institutions of higher education involvement in Lieginnlng teacher 
induction; and positions on teacher induction of a variety of professional 
education organizations. It is a timely, highly readable resource that 
provides an invaluable starting point for surveying the state of current 
teacher induction practice in the United States. 

Gehrke, Nathalie J. 1987. On helping the beginning teacher. In The first 
year of taachlno! Backcrnund nanmra and a oropoMl. ed. Gary A. 
Griffin and Suzznne Millies, 105-113. Chicago: University of 
Illinois-Chicago. 

In this most thouttitful and well-written paper, Gehrke examines the 
kinds of help for beginning teachers in light of what is known about 
beginnings. She discusses creation of a new helping ccaimjnity for teachers, 
a coonunity that benefits both beginning teachers and experienced teachers 
as well. Gehrke^s model is based upon the notion that conditions must be 
created within schools which will assure sustained care for beginning 
teachers beyond those times when the public is concerned about teacher 
retention. She illustrates her helping comnunity by using perspectives from 
sociology, anthropology, psychology, linguistics and education. Gehrke 
cautions that the building of helping ccomunities within each school should 
receive attention equal to, if not greater than, the development of 
large-scale technical assistance programs and training packages. 

Griffin, Gary A. 1987. A state program for the initial year of teaching. 

In The tirat VeaC Ot teachings Background papers and a proposal . ed. 

Gary A. Griffin and Suzzane Millies, 129-137. Chicago: University of 
II linois-Chicago. 

In this capstc j paper. Griffin sets foith a number of reconinendat 1 ons 
about how the state might act in relation to developing an Illinois Initial 
Year of Teaching Program. His recaimendations attend Co planning that must 
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be engaged In ts well as specific features of an Initial year of teaching 
program that art believed to be essential. The recamendations are preceded 
by a brief presentation of the background against which any consideration of 
new teacher programs musl be understood. 

Griffin, Gary A. 1985. Teacher Induction: Research Issues. Journal of 
Teacher Education, ^(1): 42-46. 

Griffin asserts that althougTi available research on beginning teachers 
and on induction programs has serious limitations, progress can be made by 
changing the research questions asked, and by Improving the balance of 
qualitative and quantitative research methods employed to answer those 
questions. As have others. Griffin claims that there Is little useful 
research avallaole for use in Induction programs. Great Britain and 
Australia, he notes, have studied Induction more extensively, and can 
provide useful perspectives for researchers in the United States. 

Griffin discusses the important distinction between "research that 
describes the experience of new teachers and research that gives attention 
to the Influence of Intentional Interventions in the lives and work of new 
teachers" (p. 42). He notes that most research on new teachers has 
concentrated on describing problems In adjusting to their new role, but that 
few ameliorative programs are available. Griffin cautions against an 
over-reliance on research on teaching as a basis for designing Induction 
programs, particularly those tied to certification of new teachers. He 
discusses several dllennas associated with using research on teaching as the 
primary basis for induction programs. Griffin concludes this useful 
article by posing a series of questions for future research on teacher 
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induction, and ty presenting five pressing issues for teacher induction 
research* 



Griffin, Gary A. and Suzanne Miles, ed. 1987. The first years of teaching: 
B^gkoround papers a nd a propoaal . Chicago: University of Illinois at 
Chicago. 

This most useful collection of papers was ccmaissioned by the Illinois 
State Board of Education as one cooponent of an exploration of the 
desirability'* of moving ahead with an Illinois Initial Year of Teaching 
Program. Written by recognized national experts in their respective fields, 
the topics of the papers are ones that have been shcvn in other states and 
regions to be of Importance in planning, implementing, and assessing the 
impact of beginning teacher induction programs. This collection of papers, 
in combination with the reports of current teacher induction practices 
provided in the ATE National Coonission (See Brooks 1987 above), provide an 
excellent starting point for understanding the current teacher induction 
knowledge base. Issues and practices. 



Hall, Gene. 1982. Induction: The missing link. Journal of Teacher 
Education , ^(3): 53-55. 

Hall notes the gap between higher education and the local school 
district responsibility for teacher induction, and calls for a career long 
view of teacher development which would Include the transition from 
preservice to Inservlce. He observes that relatively little research has 
bf^n done on the induction phase and that "almost no research has focused on 
strategies to assist teachers during this time' (p. 52>. Like Griffin, Hall 
recognizes that educators in Great Britain and Australia have induction 
programs in place, and have conducted systematic studies of induction. Hali 
goes on to suggest that socialization research from industrial and 
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organizational theory can provide useful starting points for educators' 
study of teacher socialization. He concludes by offering an extensive list 
of research questions generated by participants In an Invited AERA Division 
C forum on Induction. Hall suggests five topics as starting points for 
Induction research: (a) the phenccnena of Induction, (b) Induction teacher 
education programs, (c) selection, (d) retention, and (e) linkage. 

Hawk, Parmalee. 1984. Making a difference; Pu f Igctlons and thouchtg of 
first year teachers . Greenville, NC: School of Education, East 
Carolina University. 

Hawk has crafted a fine little book based on over one hundred hours of 
tape recorded Interviews with twenty-eight first year teachers employed in 
public school systems in rural northeastern North Carolina, l^he outcome of 
a 1982 pilot project designed to provide technical support for first year 
teachers. Hawk has aimed for a publication which captures the thoughts and 
experiences of these teachers in an enlightening and Interesting manner. 
She writes that Making a Difference "was not written to report hard 
empirical data from which highly reliable Inferences or generalizations can 
be made Rather It was writ ''.en to capture some of the Impressions of. . 
.beginning teachers" (p. 11). Drawing heavily on quotes from the first year 
teachers, the book is organized in seven chapters around such themes as 
reasons for choosing to teach, facing the realities of paperwork and 
continuous responsibility; planning; instruction; evaluation; discipline; 
and relations with parents and principals. 

Hawk, Parmalee and Shirley Robards. 1987. Statewide teacher induction 
programs. In Teacher induction; A new beginning , ed. Douglas M. 
Brooks, 33--44. Reston, VA: Association of Teacher EducAtors. 
Hawk and Robards report results of a survey of the status of statewide 

teacher induction programs. Reporting responses from 50 states, they 
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discuss cQOiKXitnts of Implemented statewide teacher Induction programs, as 
well as conpoMnts of statewide programs In the pilot stage of 
Implementation. A useful name/address list of contacts for each state is 
Included. An excellent and current overview of induction activity at the 
state level • 

Hegler, Kay and Richard Dudley. 1987. Beginning teacher Induction: A 

progress r<^port. Journal of Teacher RriucAtinn, 38 (January-February): 
53-56. 

The authorj report on the Implementation of an Induction program as one 
component la teacher education reform. They Identify the general purposes 
of Induction programs and describe how this specific Induction program 
addresses these purposes. The role of the college supervisor and the 
support teacher are explained. The program'^s unique features and Its 
strengths and weaknesses are described. The authors recommend the 
Implementation of college-based Induction programs and present suggestions 
for program development and additional research. 

Hltz, Randy and Skisan Roper. 1986. The teacher ''s first year: Implications 
for toacher educators. Action in Teacher Education , 8 (Fall): 65-71. 
This conceptual anal *sls of related literature assigns the general 

needs of beginning teachers Into four categories. The authors maintain that 

beginning teachers need to (a) learn to work with other adults: parents* 

administrators and aides; (b) to learn to work effectively with other 

teachers; (c) to acquire a more realistic view of the work of teaching; and 

(d) to be provided a more useful and comprehensive theoretical framework on 

which to base i.nLUi professional development. 
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Howcy, Kenneth and Richard Bents, ed. 1979. Toward mggtlna the needs of the 

beqinniPQ ttftChT> Initial tralnlno/lnductlon/inflervlce- Hlnneapolls: 

Midwest Teacher Corps Network and University of Mlnnesota/St . Paul 
Schools Teacher Corps Project. 

This publication contains nine papers, which together address the needs 
and Issues concerning beginning teachers; review lessons learned fron past 
Induction efforts; offer conceptual, theoretical and operational models for 
teacher Induction; and present challenges, issues and research questions for 
the future. This unified collection provides an historical overview or some 
of the more common efforts which have been employed to help beginning 
teachers; discusses problems facing beginning teachers; outlines the need 
for a compr->henslve set of guidelines for policy makers; reviews issues 
associated with internship programs; reinforces the neeo for cooperation 
amono public school personnel, higher edi^cation, state legislatures, boards 
of education and certification off leers; explores needed research and 
research Issues related to the beginning years of teaching; outlines an 
operational model for support of beginning teachers from the perspective of 
a school acknlnistrator ; expresses concern about the amount of time and type 
of initial preparation, the over emphasis on "hands on" activity and, the 
tendency of teacher selection and socialization to foster a conservative 
outlook and resistance to change in teachers; provides a model for the 
induction of beginning teachers based on developmental theory; and concludes 
with a genera] framework for induction and continuing teacher education 
which provides a means of considering each of the various decisions faced in 
planning a comprehensive and unified Induction program. 
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Howey» Kenneth R. and Nancy Zlmpher. 1987. The role of higher education In 
the mttitl' year of teaching programs. In The first year of fgachino! 
BAckaroMad DAoerg and a propoaal , ed. Gary A. Griffin and 
Suzanne HI I lies, 35-64. Chicago: University of Illinois-Chicago. 
Howey and Zlmpher acK ess what they believe to be appropriate roles for 

those in Institutions of higher education (IHE) in terms of enabling 

beginning teachers In their Initial years of teaching. They begin by 

eiq^hasizlng that major changes In funding arrangements and cooperative 

working relationships are necessary. Their comprehensive paper is based on 

the assumptions that (a) new teachers first learn much essentia! knowledge 

about teaching on-the-job rather than In preservlce preparation pLograms, 

(b) Induction support and opportunities for learning are necessities rather 

than niceties for many beginning teachers* (c) Initial edi:cation of teachers 

Is a Joint responsibility of IHEs and K-12 schools, and extends well Into 

the beginning years of teaching, and <d) Intensive Intervention to correct 

Induction problems Is long overdue. They discuss In detail eight specific 

activities In which IHEs should engage collaboratively" with those in K-12 

schools In order to contribute to improved assistance to beginning teachers. 

Hul lng-Austln» Leslie* (In Press). Teacher induction and Internships. In 
Handbook of research on tgach^ r education , ed. W. Robert Houston. New 
York: Macmlllan Publishing & che Association of Teacher Educators. 
This comprehensive chapter defines and establishes teacher induction in 

relation to career-long teacher education. In her examination of current 

developments In the field of teacher induction and internships* 

Hul Ing-Austln reviews state and national Induction policy; describes and 

discusses various sponsor s/sources inciuction programs; alscusses various 

common components of induction programs and internships^ and explores 

potential conceptual paradlgpis useful for structuring teacher induction 

programs. Her consideration of research on teacher Induction Includes 
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studies of nMds and concerns of beginning teachers; research on Induction 
prcgraais^ practices and Internships; and closely examines research on the 
Influence o^ xt on beginning teachers. Hul Ing-Austln summarizes areas 
of consensus about teacher Induction and then reviews unresolved issues. 
This well -organized chapter concludes with discussior of needed next steps 
In the areas of policy, practice, and research. This chapter Is timely and 
will be of assistance to those developing Induction programs and conducting 
research in this Important area. 

Hul Ing-Austln, Leslie 1987. Teacher Induction. In Teacher Induction! A 
new bgQinnlnQ. td. Douglas N. Brooks, 3-24. Reston, VA: Association 
of Teacher Educators. 

Hul Ing-Austln summarizes progress on teacher induction that has been 
made In the r^Mlted States during the past decade and provides a 
knowledge-based context for understanding teacher induction programs and 
activities. She considers several critical professional Issues that must be 
addressed If teacher Induction programs w^^e to be successful in 
accomplishing their goals; and concludes with a discussion of needed next 
steps and recommendations for future directions in teacher induction 
research and practice. 

Hu ling-Austin, Leslie, ed. 1986. Induction dirgctorv . Washington, DC: 
Association of Teacher Educators. 

Initially a project of the Model Teacher Induction Program (MTIP) 
established by the Research and Development Center for Teacher Education at 
the University of Texaa at Austin, the Induction Directory contains brief 
descriptions of over one hundred teacher induction programs on-going in 
schools systems and higher education institutions across the United States. 
The Association of Teacher Educators National Commission on the Induction 
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Process has opdited the InAjctlon Directory based on Information obtained 
from school systens, professional organizations, and institutions of higher 
education. Each directory entry contains a contact name, address and a 
brief description of the program. 

Ishler, Peggy and Ralph Kester. 1987. Professional organizations and 

teacher induction: Initiatives and positions. In Teacher induction: 
A new bftQinnino . ed. Douglas M. Brooks, 61-66. Reston, VA: 
Association of Teacher Educators. 

Ishler and tester discuss teacher Induction initiatives and positions 
of professional organizations. Within a meaningful hiatorlcal context they 
summarize professional organizations recoonendations on nine critical Issues 
^n teacher Induction. A useful overview of the professional perspective on 
beginning teacher Induction. 

Johnston, John N. 1985. Teacher Induction: Problems, roles and guidelines. 
In C^rMr-lo nQ teacher eAicatlon . ed. Peter J. Burke and Robert 6. 
Heldeman, 194*222. Sjpringf leld, IL: Charles Thomas. 
Johnston proposes goals to be accomplished by a comprehensive Induction 

program and then reviews problems of beginning teachers a context for 

planning Induction programs. His review of the professional needs and 

problems of beginning teachers includes topics of: (a> pupil instruction 

and classroom management ; (b) relations with other teachers, administrators, 

parents and community; (c> reality/culture shock; and, (d) isolation, 

anxiety and self*doubt. He also considers the personal needs and problems 

of beginning teachers. He discusses problems related to clarity of purpose 

for induction programs, problems of tradition, and problems of financing. 

Johnston presents guidelines for designing teacher induction programs, and 

discusses the need for cooperation among the three groups sharing major 

responsibility for teacher induction. Roles and contributions from the 
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local school Itvel, university and teacher education programs, and state or 
Intfrmtdlatt atate agencies are presented and discussed. This essay 
concludes with a call for Individualized and personalized teacher Induction 
programs. 

Johnston, John M. and Richard Kay. The role of Institutions of higher 

education In professional teacher Induction. In Tgachgr induction: A 
new beginning , ed. Douglas M. Brooks, 45-60. Reston, VA: Association 
of Teacher Educators. 

Johnston and Kay report survey results from 300 responding teacher 
education Institutions who were members of the American Association of 
Colleges of Teacher Education. This chapter considers role^ to be played by 
Institutions jf higher education (IHE) In the professional Induction of 
beginning teachers. Five goals of teacher Induction programs are presented 
as a context for IHE participation In teacher Induction. Selected factors 
affecting optimal IHE Involvement are discussed. The survey results are 
reported and discussed and suggestions for IHE Involvement In beginning 
teacher Induction are presented. 

Jordell, Karl. 1987. Structural and personal Influences In the 

socialization of beginning teachers. Teaching and Teacher Education 3 
(3): 165-177. 

In this useful conceptual analysis Jordell discusses the relative 
importance of different forms of Influence on the beginning teacher and 
teachers at large. The personal and structural influences of the 
classroom, the Institution, the society and the teacher^s own recollections 
of experiences as pupils in schools and students in teacher education are 
explored. His analysis suggests that the structural influences at the 
classroom level are of primary importance, while experiences as a pupil and 
as a teacher education student probably have more limited impact. 
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Kester, Ralph and Nary Harockle. 1987. Local Induction programs. In 
TeaehT tnAigtloni A ngv b#olnnlnQ, ed. Douglas M. Brooks, 25-32. 
Reston» VAt Assoc! 3it Ion of Teacher Educators. 

Kester and HarocKU^ report the results of the Association of Teahcher 
Educators National Coonlssion on the Induction Process survey cf beginning 
teacher programs In 1,100 local school systems In seventeen states. 
Information Is provided regarding teacher induction strategies employed* 
amount of time spent for induction, the Intent or purpose of Induction 
programs, evaluation of Induction programs* Issues of compensation for time 
spent In Induction, voluntary or mandatory participation In Induction 
activities, and concludes with a report of what factors facilitate 
successful Induction programs. 

Las ley, Thomas, ed. 1986. Teacher Induction: Programs and research. 
Journal of T#achgr Education. 2Z(1>* 

This thematic issue of JIB contains a powerful and useful collection of 
articles on programs and research In teacher Induction. Leslie 
Hul Ing-Autsln presents four goals for teacher Induction programs, as well as 
reasonable and unreasonable expectations for such programs. This article 
represents an excellent starting point for those who are designing Induction 
programs for beginning teachers. Cleta Gal vez-HJornevik presents a review 
of some of the most Important, recent research on mentoring among teachers. 
She identifies the salient characteristics of successful mentor-protege 
relationships. She also argues that knowledge of induction from other 
disciplines and fielo^ be incorporated into planning teacher induction 
programs. Sandra Fox and Ted Singletary propose a set of goals for teacher 
induction programs and discuss cocqponents for induction programs. James 
Hoffman and his colleagues from the University of Texas Research and 
Development Center for Teacher Education report findings from a large scale 
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Investigation of two state mandated beginning teacher programs. The research 
was designed to d^^Aent how beginning teacher programs affect the 
transition from student of teaching to regular classroom teacher. Gall 
Huffman and Sarah Leak report their study of 108 new teachers'" reactions to 
a mentoring support program. Of particular value are their research-based 
recomnendatlons for design and conduct of beginning teacher mentor programs. 
Sandra Ode 11 reports a study of the needs of both flrs'c year teachers and 
'new to the system" teachers participating In a teacher Induction program. 
Of particular Interest Is her finding that experienced teachers who are new 
to a schoo. system do not have remarkably different needs from those of 
first year teachers. Leonard Varah and his colleagues describe the 
University of Wisconsin-Whitewater Teacher Induction Program, and present 
results of a program evaluation study. Dorothy Stewart presents a useful 
annotation of selected articles and documents Indexed In the ERIC system. 
Of particular Interest, Stewart notes that 'teacher orientation' Is the ERIC 
descriptor used for the concept of teacher Inductlo.i, a term so new that It 
Is not vet Included In the current ERIC Theaaurua . She further notes that 
'beginning teacher ln(^ctlon' Is being developed as a descriptor, and Is 
currently In use as an Identifier. The collection of teacher Induction 
articles In this Issue of JZS concludes with reaction to the articles from 
Harllyn Rauth, Executive Director of the Educational Issues Department, 
American Federation of Teachers; and 6. Robert Bowers, Assistant 
Superintendent of Public Instruction, State of Ohio. 
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McDonald, Frederick J. and Pat Ellas. 1982. The tranaltlon into tgachlno: 
Th# nrchlmm hgainnino teachgra and prn^iiiM to flolve them , fl^irm^^ry 
ESBQCi* Berkeley, CA: Educational Testing Service, 
The authors report a study 'undertaken to determine with greater 

precision what Is known about the problems of beginning teachers, and to 

describe as accurately and ccopletely as possible the means which have been 

used to anticipate, prevent, resolve or ameliorate these problems' (p. 3). 

They go on to present a diversified survey of two kinds of programs: 

(1) Internship programs, and (2) Induction programs ('. . .programs In which 

the beginning teacher participates when they are first employed full time 

with full teaching responsibility crsslgned to them' [p. 31). As McDonald 

and Ellas offer an analysis of characteristics of existing programs, they 

chronicle the problems of beginning teachers, discuss existing Internship 

and Induction programs, and conclude with recommended studies of the 

beginning teacher. In the Introduction, however, they point out that after 

completing the study 'We are left with a conundrum. We do not know whether 

to Improve the quality of teacher preparation or whether some special form 

of assistance Is required during the transition Into teaching, or whether 

radically new forms of teacher preparation should be tried' (p. 2). 

Odell, Sandra. 1987. Teacher Induction: Rationale and Issues. In Teacher 
Induction! A new beoinnlna , ed. Douglas M. Brooks, 69-60. Reston, VA: 
Association of Teacher Educators. 

Odell considers rationale and issues for teacher induction. She 
explores beginning teacher concerns, stages of teacher development, 
administrative structural consideration, personnel considerations, and 
concludes with an excellent discussion of pedagogical considerations and 
Issues. 
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Peterson, Ken. (In Press). Assistance and assessment of beginning teachers. 
In fliinrihr* fry the Evaluation of Elementary and Secondary firhnnl 
Teachers , ed« Jason Hlllman and Linda Dar 1 Ing^Hanmond. Beverly Hills t 
CA: Sage Publishing. 

Peterson first considers the characteristics and the needs of beginning 
teachers. He discusses teacher Induction assistance systems and presents 
components of comprehensive Induction programs. He Includes consideration 
o£ evaluation for tenure and beyond. Throughout this chapter Peterson Is 
c;areful to consider Issues related to formative and summatlve evaluation of 
teglnnlng teachers, as well as the relationship between beginning teaching 
and career-long development. He argues that beginning teachers are In an 
unusual position with respect to evaluation: they expect it; the have not 
been socialized against It, or had bad experiences with It; and they need 
the feedback It provides. Peterson believes that educational systems should 
provide enhanced evaluation optiortunlt ies and procedures for beginning 
teachers. 

Rosenholtz, Susan J. 1987. Workplace conditions of teacher quality and 

commitment: Implications for the design of teacher Induction programs. 
In The first year of teaching! Backcround paoera and a propoflal . ed. 
Gary A. Griffin and Suzanne Millies, 15-34. Chicago: University of 
II 1 Inols-Chlcago. 

Rosenholtz explores the alarming trend for teachers with the potential 
for making the greatest academic contributions to schools to be the most 
likely to leave teaching early in their careers. In this important paper 
Rosenholtz considers several school conditions required for teachers' 
productive commitment to schools. She also explores the discouraging 
picture of the consequences where these workplace conditions fall to be met. 
In considerable detail she outlines how schools can be structured to enhance 
teachers' learning opportunities and their sense of teaching efficacy, with 



ERIC 



19 



18 



particular nphasls on beginning teachers. Finally, she details ten 
specific policy InpUcations for the design of teacher induction programs. 

Rossetto, Celeste R. and Judith I. Grosenlck. 1987. Effects of 

collaborative teacher education: Follow-up of graduates of a teacher 
Induction program. Journal of Teacher EAjcation , 38 (March-April): 
50-52. 

Extended teacher preparation programs, teacher Induction programs, and 
increased collaborative partnerships between universities and public school 
programs are frequently considered solutions to problems facing education 
today. The authors investigated perceptions of graduates in a program which 
combines on-the-job training with induction activities. Program graduates 
frm the past 13 years were surveyed regarding the training they received. 
Results indicate that most graduates remained in teaching, and rated program 
objectives as having been attained. 

Ryan, Kevin. 1986. Thg induction of new tcachgrg. Fastback #237. 
Bloonlngton, IN: Phi Delta Kappa Educational Foundation. 
In this well-written booklet Ryan eloquently details what he considers 

to be six of the most cruDon problems that face first year teachers; the 

shock of the familiar, students, parents, adninistrators, fellow teachers, 

and instruction itself. He describes how assistance with these problems can 

come from beginning teachers themselves, school districts, and teacher 

training institutions. 

Ryan, Kevin, Katherine K. Newman, Gerald Mager, Jane Applegate, Thomas 

Lasley, V. Randall Flora, and John M. Johnston. 1980. Biting the apple; 

AccQuntfl of first year teachera . New York: Longnan. 

This book is based on an intensive ethnographic study of eighteen first 

year teachers. A detailed exploration of the mianatch between beginning 

teacher expectations and on-the-job realities, most of the book consists of 

accounts of the first year teaching experiences of twelve of the studies 
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eighteen participants. Using an Inside voices— outside eyes perspective, 
these accounts cooblne the experiences of the first year teachers with the 
perspective of the researchers who Intensively studied them during their 
first year. Based on hundreds of hours of interviews, observations, 
informal conversation, questionnaires, and contacts with other Inhabitants 
of the first year teachers'" world, the researchers'" field notes have been 
woven Into accounts which document the accesses and failures of first year 
teachers In a variety of settings. The twelve accounts In Bltlno the Apple 
are fertile sources of Information about beginning teachers^ lives both 
in&ide and outside th^ classroom, and as such provide a valuable perspective 
for those seeking to understand the needs of new teachers In the Induction 
phase of teacher career development. 

Schlecty, Phillip. 1985. A framework for evaluating Induction Into teaching. 
Journal of Tocher Education, ^(1): 37-41. 

This very useful article Identifies the Indicators and characteristics 
of effective Induction systems. Schlecty writes "an effective Induction 
system Is a system that creates conditions In which new members to the. . 
.occupation so Internalize the norms peculiar *.o the group that they conform 
to these norms even when Informal authority Is not overtly present to uphold 
the norms" (p. 37). Schlecty discusses norms In relation to the Induction of 
professionals, and then Identifies three Indicators of effective Induction 
systems: (a) the way In which the norms are distributed throughout the 
group; (b) the patterns of conformity that develop around the norms; and 
(c) the patterns of deviation from the norms. The bulk of the article Is 
devoted to discussion of eight characteristics of effective Induction 
systems. Ke then describes efforts within the Char lotte-Mecklenberg Schools 
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Career Developnent Program to Incorporate these characteristics. Schlechty 
concludes with an analysis of the fundamental changes needed in the way 
teacher education Is conceptualized by school personnel. 

Sknitht David C. and Garfield W. Wilson. 1986. The Florida Beginning Teacher 
Program. In The dynamica of chAnag In teacher ftAication. Vnlumg l! 
BaclcoTQund PApera for the HfltlOnfll C(?""^firrl^" ^or Excellence In Teacher 
Education , ed. Thomas J. Lasley, 127-141. Washington, DC: American 
Association of Colleges for Teacher Education. 
The Florida Beginning Teacher Program has two central purposes* the 

improvement of beginning teachers and the documentation of their miccessful 

performance. Snlth and Wilson describe how this comprehensive and 

Integrated system of support, training, and evaluation as designed to 

accomplish these purposes. The legislative background, development of the 

model, and Implementation of the program Is described. The outcomes yielded 

by the Florida Beginning Teacher Program are described. 

Veenman, S. 1984. Perceived problems of beginning teachers. Review of 
Educational Reaearch , 5^(2): 143-178. 

Veenman'^s analytical review and analysis of research on the perceived 
problems of beginning teachers represents the most recent and most 
comprehensive treatment of this much publicized topic. Veenman^s abstract 
of this paper is presented below. 

Perceived problems of beginning teacher in their first 
year of teaching are reviewed. Studies from different 
countries are included. Issues such as the reality 
shock "^nd changes In behaviors and attitudes are 
considered also. The eight problems perceived most 
often are c 1 assroom dl sc i p 1 i ne , mot 1 vat i ng students , 
dealing with individual differences, assessing 
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students^ work, re I at 1 onshlps wl th parents, 
organization of class work, Insufficient and/or 
Inadequate teaching materials and supplies, and dealing 
with problems of Individual students. There Is a great 
correspondence between the problems of elementary and 
secondary beginning teachers. Issues such a 
person-specl f Ic and si tuat lon-specl f Ic dl f ferences, 
views of the principals, problems of experienced 
teachers, and Job satisfactions of beginning teachers 
are dl scussed al so • Three frameworks of teacher 
devel opment are presented which provide 
conceptual Izatlons of Individual differences among 
beginning teachers. Finally, forms of planned support 
for beginning teachers are noted. Research using an 
Interact lonlst model for the explanation of behavior Is 
needed, (p. 143) 

Ward, Beatrice. 1987. State and district structures to support Initial year 
of teaching programs. In The first year of teach 1 no: Background 
papers and a oroDogaK ed. Gary A. Griffin and Suzanne Millies, 1-14. 
Chicago: University of Illinois-Chicago. 

Ward explores state and district structures to support Initial year of 
teacher programs. She considers several structures which have promise for 
supporting development and Installation of Initial year of teaching 
programs. Ward's perspective Is shaped by research on effective teaching, 
effective teacher training, school-based staff development, and knowledge 
production and utilization In education. She recommends specific action in 
three areas (a) provision of training and services for novice teachers, (b) 
inter'^-lnstltutional arrangements which foster collaborative design and 
Implementation of training and support services, and (c) standards to guide 
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design and lap lamentation of initial year of teaching programs. Six 
structures are proposed and discussed that support action In these three 
areas: (a) mentor teachers, 'b) teacher development schools, (c) school 
district-university col laborativest (d) a center for quality teaching, 
(e) Initial years of teaching program standards, and (f) teacher advancement 
standards. 

Viii^^r, Robert, J. 1987. Learning the language of practice: Implications 
for beginning year of teaching programs. In The flrat vc^r of 
teaching: BAgkaround paoerfl ^nd a prooogal . ed. Gary A. Griffin and 
Suzanne Millies, 65*69. Chicago: University of Illinois-Chicago. 
Ylnger argues persuasively that a major task confronting the beginning 

teacher is a learning to think and behave in ways appropriate to the demands 

of teaching, or what he refers to as "learning the language of practice" 

(pg. 65). He further argues that beginning teachers cannot learn this 

language of practice until they actually engage in teaching. Ylnger 

presents a comprehensive argument by examining two sets of questions: (a) 

How might the knowledge and skill of the experienced practitioner best be 

described? and (b) iiow do teachers learn to teach? Using a study of 

beginning teachers learning to teach in order to Illustrate some of the 

Issues Involved in acquiring a language of practice, he proposes ideas for 

describing the language of practice of teachers. 

Zaharlas, Jane Ann and Thomas W. Frew. 1987. Teacher induction: An 

analysis of one successful program. Action In Teacher Education , 9 
(Spring): 49-55. 

This report describes an induction program designed by one university 
to provide a non-threatening forum wherein beginning teachers could discuss 
common concerns and seek the advice and assistance of master teachers. 
Program goals are stated, program implementation details related to 
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staff InSf recruitment f and location and scheduling are described. Program 
structure and content , and program outcomes are reported. 

Zelchner» Kenneth. 1^83. Individual and institutional factors related to 
the socialization of teachers. In First vgars of teaching! What arc 
the pgrtinent igauM?> ed. Gary Griffin and H. Huklll. Austin^ TX: 
Research and Development Center for Teacher Education. (ERIC Document 
Reproduction Service No. 240 109). 

One of four papers published in the proceedings from a national working 
conference on teacher lndi(Ctlon> Zelchner argues that the induction process 
Is more complex, contradictory and context specific than has been commonly 
thought. In this comprehensive essay, he first considers who and what appear 
to Influence the socialization of beginning teachers. Next he examines how 
beginning teachers Impact the system. Third, he addresses the thorny issue 
of generalization in relation to studies of beginning teacher socialization. 
Finally, discusses the need for an adninistrative response to the presence 
of beginning teachers. Ken Zelchner is a teacher educator who has studied 
and published widely about the socialization of beginning teachers. This 
thoughtful essay is an excellent introduction to his scholarship, and 
includes a rich reference list on teacher socialization and Induction. 
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